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» What is a policy experimentation about?

+ Why early school leaving is such an important
issue in the EU?

- Key intervention points in the pilot countries: what
do we have to change?

- How did we plan the CroCooS pilots (early warning
system)?

+ The development story (opportunities and
barriers)

» Policy recommendation

+ Key messages
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Policy context

Policy experimentation

Randomized
controlled trial

Jern Skovsgaard, Danish
education counsellor

— A European policy issue
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Definition

ESL rate: percentage of 18-24 year-olds with only
lower secondary education or less, and no
longer in education or training

focus on labour market needs >
certificated education




Policy experimentation

Jorn Skovsgaard, Danish
education counsellor

Approaches to Education

- Please keep in mind!

Curriculum: Vs Didactics:

Hard facts are needed Soft facts are needed to
to identify your find the solution but -
problem but-

What you meassure is Without data you’re just
what you get — So you a person with another
should be careful to opinion!

meassure what you
want!

© Jorn Skovsgaard 2004

"In God we trust; all
others must bring data.”
W. Edwards Deming

Randomized
controlled trial

Treatment = Exposure to Charter School Model/Strategies
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}What do we have to change?

Schools and other services -
local and institutional context

System level, governance -
national context

wihale schoal approach: school community strong
effedive leadership and I
cooperation with external stokeholders ik e i S
traditian of etoral
: ' collaborative culture of teachers

pesitive sthoal culture, bamwark and collabarative practs

Success of any development process largely
depends on the policy and regulatory context

Warning systems on national level
+ tdala gathering ard moritaring - sesmem
- no cross-sectoral database

inclusive education
ersuifing that esch student has an egual chanoe

Under-funded systerms
= lack ol noemative Tnancng for SEMs

special education teachers and oth
teachar stalf, .0, sacial worars, = ashoagh law allows It for specific
peychalogists pUrpases, M0 practice 1o s Key professionals
Fumindn e cPb ) Iture of -
Acountability + s and sersitivity af data ffear and A S i ek 55 culture of cross
resistanee, srong data predecion) tovebzpmens of tehoallssders, (racears sectoral conperation
bty ok - data call=ction rather serves e oot vt : :
« drapaut & nok nece ssariy gy areding + CASe manager is a question
anl':sual e e Infarmatiar, sspecially far teachers " ibility shift + career guidance (SLO)
‘g ErL A [they knaw and collect the distress esponsibility s - schoal psychologist (SR)
""""" - farm teacher (HU)

seifeevaluation|
assessmient is rare, sigeals, bus don't use them|
evaluatian culturs is weak

Teachers - level of
professionalization

« wiews and attitudes
- pedagagical knowledge
- knowledge about students needs
« skills {procedural knwoli:ﬂgel .

« processes and protocols

- cammunication

+ knowledge about the respansibility
limits and other professicns




System level, governance -
national context

Success of any development process largely
depends on the policy and regulatory context

Under-funded systems Warning systems on national level
- lack of normative finar ] for SENs and for - data gathering and monitoring - system
special education | other non - no cross-sectoral database

teacher staff, e.g. so kers, school - although law allows it for specific

psychologists purposes, no practice to use
common data

- use and sensitivity of data (fear and
resistance, strong data protection)

- data collection rather serves
reporting goals than providing
information, especially for teachers
(they know and collect the distress
signals, but don't use them)

Accountability system and/
or responsibility culture

- dropout is not necessarily

an issue

- external and internal (e.q.
self-evaluation)
assessment is rare,
evaluation culture is weak
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Accountability system and/
or responsibility culture

- dropout is not necessarily
an iss@

- external and internal (e.q.
self-evaluation)
assessment is rare,
evaluation culture is weak
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Warning systems on national level
- data gathering and monitoring - system

- N0 cross-sectoral database

- although law allows it for specific
purposes, no practice to use
common data

- use and sensitivity of data (fear and
resistance, strong data protection)

- data collection rather serves
reporting goals than providing
information, especially for teachers
(they know and collect the distress
signals, but don't use them)
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Schools and other services -
local and institutional context

leadership

whole school approach: school communhty strong effective leadership and governance is essentig

cooperation with external stakeholders

tradition of a system-wide cross-sectoral cooperation

collaborative culture of teachers
inc’usive education positive school culture, teamwork and collaborative practice

ensuring that each student has an equal chance

Key professionals

CPD - less culture of cross-
investment for continuous professional .
development of school leaders, teachers sectoral COOperathI‘l

and other school staff

- case manager is a question
- career guidance (SLO)
- school psychologist (SR)
rE— - form teacher (HU)
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Schools and other se
local and institutiona

whole school approach: school community strong

: - effective le:
looperation with external stakeholders

tradition of a system-wide cross-sectoral cooperation )

collaborati

inclusive education positive school culture,

ensuring that each student has an equal chance
Key profes:
CPD - less cultt

investment for continuous professional



leadership

rong effective leadership and governance is essenti

collaborative culture of teachers

sitive school culture, teamwork and collaborative practice

Key professionals
. less culture of cross-




1g that each student has an equal char

CPD

‘investment for continuous professional
development of school leaders, teachers
and other school staff

Responsibil




Key professionals
» less culture of cross- |
sectoral cooperation '
- Case manager is a question
- career guidance (SLO)
- school psychologist (SR)
- form teacher (HU)
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Responsibility shift

Level of responsibility on a 1-11 scale, by country, %
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Level of responsibility on a 1-11 scale, by country, %
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Teachers - level of
professionalization

- views and attitudes
- pedagogical knowledge
- knowledge about students needs
- skills (procedural knowledge)

- processes and protocols

- communication

- knowledge about the responsibility
limits and other professions

1. Seheal influsnce on ESL preventian by couriries
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y Projessivrnuiicull

. views and attitudes
- pedagogical knowledge
- knowledge about students needs
- skills (procedural knowledge)
- processes and protocols
- communication
- knowledge about the responsibility
limits and other professions
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School influence on ESL prevention by countries
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Early warning system in CroCooS

From theory to practice
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Focus of Intervention (ABCs)

Type of

ot Attendance Behavior Course Failures
‘Every absence bringsa | Teach, model, and Research-based
Create a culture that Positive social In-classroom support to
says attending every incentives and enable active and
School-wide [ 93y matters recognition forgood | engaging pedagogies
(all students) Positive social Data tracking by teacher
mncentives for good Advisory teams
" D acher
ata tracki te
Data tracking by teacher | teams FAEY
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Two or more unexcused | 1wo or more office Eiecﬁwextra-heﬁ\hd
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solves (why adult failure 15 rooted in
150t student attending?) soaal-emotional issues
Mentor assigned
Sustained one-on-one In-depth behavioral One-on-one tuforing
attention and problem | assessment 1s
solving student misbehaving?)
Intensive : Bel
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Appropriate social
i-J supports







—_—rp

supports

The most important early distress signals, following the HUN answers order, %




6 most important distress signals by TWG Report
and CROCOQS research team

official standards
1. absenteeism (unjustified, all the word)
2. deteriorating achievement

3. grade repetition

behaviour-related
4. being bored in school
5. being bullied/bullying
6. drastic behaviour changes



behaviour-relate
4. being bored

3 & & o & & ° & ¢ ¥ o¥ S
¥ & .f'b& ¥ &8 6@& ¢ & ‘oo@:,sﬁ* P & & ab&‘ &49 P 5. being bullied
3 § %) o & & G o .
& & & ’ & LT EF & 6. drastic behay
& W& K * F g = >
2 ég,“\o ‘,s.“p
¥

- responsibility shift > first step is to make
them problem sensitive (students won't

Focus on t eGCh er s . :223?: )the sense of powerlessness (week

pedagogical knowledge in the field of
instructions and evaluation as well
supporting communication wi




. I.I'I.:III\.:IIIIH WAL LIS 1D

. building on the already

6. popular starting activ
extracurricular activities
short time achievemen
7. reducing bad sc
education in curric
8. whole school &

partners is a ven
d readiness) ¢

Development story

2nd PM meeting

iy |
management (TPF I —
. \', researcher (TPT)

sy ol e
iy (PR}

‘ mentors
Prpsped

| Tiyagars (P37

A _I
schools 7|l 3

control
schools

1.3, Erpecoad resuies of using the CroCoos projects:

Conclusions for development projects

- DESIGN: differences in the heliefs, values and approaches amang
developers

- IMPLEMENTATION: the intervention level interprets and redesigns
the goals and the provided know-how

+ ACTORS: the project organization structure should be clear enough
(different understanding of roles and responsibilities)

+ FRAMEWORK: bad socialization for praject achievements

» CHALLENGE: external new programmes not necessarily meet the
ariginal er actual goals of the schools

+ COMMUMNICATIO armation, trust culture {fear of
control)
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> Guidelines
> Nature and aim of this document
> 1.Introduction

> 1.1. How we understand the early warning
system at institutional level

) 1.2. The main steps and core content of
development of an institutional EWS

) 1.3. Expected results of using the CroCooS
projects EWS building methodology at

institutional level

) 2. Steps of institutional capacity building:
the plan-do-check-act (PDCA) cycle

> 2.1. Change management in the institution
> 2.2 Goal setting

) 2.3. Situation analysis

Y 2.4 Action plan

) 2.5 Intervention

1.3. Expected results of using the CroCooS projects
EWS building methodology at institutional level

In line with the above described principles and taking into consideration the length of the pilot
period within the project (18 months) the following expectations have been formulated towards the
schools by the partners of the project.

I. The school has a solid and sustainable EWS/ESL prevention strategy.

a) The school maps out external partners and resources and is able to mobilize them if
any of the students is in need of help.

b) The school operates and institutional tracking/monitoring system.

) The school identifies its capacity building needs in relation to instruction and
pedagogical evaluation.

Il. The activities of the school in relation to EWS have an impact on the relationship of the school
community including the internal and external partners (e.g. student-teacher, teacher-teacher,
student-school, school-family and school-local actors and stakeholders relationships).

[ll. School operates a system of individual supplementary support for the students.
IV. The school actively strives to solve students’ problems.
V. Teachers teaching the same students actively cooperate to solve the problem of the students.

VI. Risen awareness of drop-out among teachers, school leaders, students.
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WHAT - school level: THEY WILL
DO something...

BOTTOM UP?



Conclusions for development projects

- DESIGN: differences in the beliefs, values and approaches among
developers

- IMPLEMENTATION: the intervention level interprets and redesigns
the goals and the provided know-how

- ACTORS: the project organization structure should be clear enough
(different understanding of roles and responsibilities)

- FRAMEWORK: bad socialization for project achievements

- CHALLENGE: external new programmes not necessarily meet the
original or actual goals of the schools

- COMMUNICATION: flow of information, trust culture (fear of
control)

- TIME AND MONEY: always less

ecessary



Policy recommendation

1. clear expectation towards schools is crucial
2. project logic vs policy goals and sustainable development

3. capacity building

- First: institutionalize responsibility culture > empowerment of sch

- Second: engage school leader who has a crucial role in changes

- Third: equip the actors with expertise (professionalization: skills,
structure and processes, professional protocols)

4. building on the most important actors and compensating them
5. building on the already existing systems in schools (e.g. self-evaluation

6. popular starting activities in schools: community spaces,
extracurricular activities, individual and small group development
short time achievement vs deep learning)

7. reducing bad school choices (guidance services, career
education in curriculum, flexible learning pathways)

8. whole school approach and cooperation with external
partners is a very important challenge (lack of openness

and readiness) 9. policy learning
* necessary time
- structural chea

ges don't necessarily le

asurements
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Key messages

collaborative methods clear and relevant
Py expectations
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student (’) ﬂ professionalization

relationship
policy learning

long-term-thinking; menitoring the | I M E
new measurements, correction

life curriculum

Policy recommendation
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